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1. List the outcomes assessed during the most recent cycle

Objective: Students will demonstrate basic competency in written communication.

2. Provide a brief description of how each outcome was assessed including the process and participants.

Final papers were collected from all students in COMM 319 (Research Methods) during Fall 2009, taught by VerLinden.  A total of 13 papers were collected (some papers were co-authored).  In the Spring of 2010 papers were assessed by Bruner, Dobie, Hahn, Paynton, Schnurer, and VerLinden in alignment with the attached rubric.  Two groups of three reviewers were formed to assess the papers.  Papers were divided between the two groups.  Each paper was read independently by the three reviewers in each group, who scored the papers as “exceeds expectations” “meets expectations” or “does not meet expectations.”  A system was established that if the three reviewers of one group disagreed by more than one scoring level, that paper would be reviewed by a member of the other group and given a ranking.  Rankings were consistent among the members within each group, and therefore, calibration by an outside group member was not necessary.
3. Describe major findings from the assessment cycle.
The assessment exercise demonstrated that nine student papers met expectations, four did not meet expectations, and zero papers exceeded expectations.  As a result of this outcome, the department faculty engaged in an extended conversation regarding the implications of these findings.  Please see the department’s response to question four below regarding the outcome of departmental assessment conversation regarding writing skills.
4. Explain what actions are planned/were taken based on the assessment results and why.
· COMM 319, the class in which these papers were assessed, is actually intended to be a junior level class that introduces students to the standards required of scholastic writing for the Communication discipline.  Faculty felt that perhaps the reason we did not have any students exceed expectations was in part due to the fact that many of the students have not had a chance to continue practicing and mastering their writing skills. In effect, this assessment demonstrated the outcomes of many students who were exposed to this level of writing standards for the first time in this course, and did not completely assess the writing of students who have had further opportunity to practice their writing skills.  Thus, the fact that the majority of students met expectations is an indication that they are grasping the necessary requirements for scholastic writing, but could use more practice in order to have a better opportunity to exceed expectations.
· As a result of this assessment outcome, the department felt that doing this particular assessment in the senior capstone course would be a more appropriate place to assess the mastery of writing skills of our majors as this is the course that students are to demonstrate their overall grasp of Communication as an academic discipline.
5. Reflect on the assessment process itself.  What changes do you want to make?

With the establishment of a clear rubric for writing expectations, the department of Communication concluded that it would be a good idea for all instructors who teach classes in the major to include a copy of our writing rubric with student syllabi in order to provide students with clear guidelines regarding the department’s writing standards.  Thus, for every major course, students have clear guidelines regarding what is required for their written assignments.  
Put a copy of this report in your assessment binder.
Send one copy of this report to the Office of Undergraduate Studies.

Writing Rubric—Department of Communication—2009/2010

	Exceeds Expectations

· Engaging and lively writing style

· Compelling introduction

· Targeted use of discipline-specific evidence

· Exemplary use and amount of supporting evidence

· Strong justification/rationale for significance of paper

· Well organized

· Coherent and consistent use of citation style/format

· No grammatical errors

· No spelling errors

· No typos

· Consistent use of appropriate voice

· Consistent use of inclusionary language

· Clear thesis

· Exceptional development of ideas

· Consistent and correct use of complex sentences and sentence structure

· Ideas flow well throughout paper
	Meets Expectations
· Inclusion of introduction

· Adequate use and appropriate amount supporting evidence

· Inclusion of justification/rationale for paper

· Organization could be followed

· Occasional citation style/format errors

· Occasional grammatical errors

· Occasional spelling errors

· Occasional typos

· Appropriate use of voice

· Presence of thesis

· Appropriate development of ideas

· Generally correct but elementary sentence structure

· Occasional disjointed ideas

 
	Does Not Meet Expectations
· Lack of introduction

· Lack of discipline-specific evidence

· Inadequate amount of supporting evidence

· No justification/rationale for paper

· Scattered organization throughout

· Lack of clarity (awkward phrasing/sentences, run-on sentences, etc.)

· Substantial citation style/format errors, or no citations included

· Substantial grammatical errors

· Substantial spelling errors

· Substantial typos

· Inappropriate and inconsistent use of voice

· Use of sexist language

· Lacks thesis

· Lack of clear development of ideas

· Repeatedly incorrect sentence structure

· Disjointed ideas throughout paper
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